2021 EPP Annual Report

CAEP ID: | 12127 | AACTE SID: | 400

Institution: | Black Hills State University

Unit: | School of Education

Section 1. EPP Profile

After reviewing and/or updating the Educator Preparation Provider's (EPP's) profile in AIMS, check the box to indicate that the

information available is accurate.
1.1 In AIMS, the following information is current and accurate...

Agree Disagree
1.1.1 Contact person G‘ O
1.1.2 EPP characteristics ® O
1.1.3 Program listings ® O

1.2 [For EPPs seeking Continuing CAEP Accreditation]. Please provide a link to your webpage
that demonstrates accurate representation of your Initial-Licensure Level and/or Advanced-Level
programs as reviewed and accredited by CAEP (NCATE or TEAC).
https://www.bhsu.edu/Academics/The-Colleges/College-of-Education-and-Behavioral-Sciences/School-of-
Education/Accreditation

Section 2. Program Completers
2.1 How many candidates completed programs that prepared them to work in preschool through grade 12 settings during

Academic Year 2019-2020 ?

Enter a numeric value for each textbox.

2.1.1 Number of completers in programs leading to initial teacher certification or 118
licensure!

2.1.2 Number of completers in advanced programs or programs leading to a degree,
endorsement, or some other credential that prepares the holder to serve in P-12 19

schools (Do not include those completers counted above.)?

Total humber of program completers 137

1 For a description of the scope for Initial-Licensure Programs, see Policy 3.01 in the Accreditation Policy

Manual
2 For a description of the scope for Advanced-Level Programs, see Policy 3.02 in the Accreditation Policy

Manual

Section 3. Substantive Changes
Have any of the following substantive changes occurred at your educator preparation provider or

institution/organization during the 2019-2020 academic year?

3.1 Changes in the established mission or objectives of the institution/organization or the EPP
3.2 Any change in the legal status, form of control, or ownership of the EPP.

3.3 The addition of programs of study at a degree or credential level different from those that were offered when most
recently accredited

3.4 The addition of courses or programs that represent a significant departure, in terms of either content or delivery,
from those that were offered when most recently accredited

3.5 A contract with other providers for direct instructional services, including any teach-out agreements
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GUIDANCE STUDENT TEACHING -

CONDITIONAL CERTIFICATION EO2020-10

Questions and Answers:

1. Will the South Dakota Department of Education allow for flexibility of student teaching
requirements and the pedagogy test because of COVID-19?

Yes.

Candidates who have not completed the number of required days of student teaching, but
meet the definition of minimum student teaching requirements, may receive university sign-
off and a traditional five-year certificate if all other requirements are met.

Universities may be flexible regarding the definition of student teaching days. For example,
the time candidates are creating online learning opportunities for students, assisting
teachers develop assignments, etc. can be counted as time spent for student teaching.

Candidates who are unable to complete student teaching because of COVID-19 will be
allowed to receive a one-year conditional certificate.

Candidates who are unable to take or complete the praxis pedagogy requirement may
apply for a one-year conditional certificate.

2. What are the minimum student teaching requirements for candidates to receive
traditional sign-off?

Current Requirement: 10 Week Experience (50 days)
The minimum requirement for candidates impacted by COVID-19 is the completion of 35 school
days and demonstration all competencies per ARSD 24:53:06:03 (1) are met.

Current Requirement: 15 Week Experience (75 days)
The minimum requirement for candidates impacted by COVID-19 is the completion of 56 school
days and demonstration all competencies per ARSD 24:53:06:03 (1) are met.

3. Who is eligible for a one-year conditional certificate?

If a candidate has not completed the minimum student teaching requirements because of Covid-19
but has passed the pedagogy test, the candidate is eligible for the certificate.

If a candidate has completed the minimal student teaching requirements but is unable to complete
the praxis pedagogy test because of closure to the testing facility, the candidate is eligible for the
certificate.

If a candidate has not completed the minimum student teaching requirements because of Covid-19
and is unable to complete the praxis pedagogy test because of closure to the testing facility, the
candidate is eligible for the certificate.

March 30, 2020





Page 2
Executive Order 2020-10

Process for utilizing the Covid-19 University Sign-off form and Conditional
Certificate:

Step 1: Universities determine candidates impacted by COVID-19.

Step 2: University certification officer (UCO) will complete the COVID-19 university sign-off form and give to
candidate.

Step 3: University should direct candidate to access the online application system and apply for
certification using the COVID-19 Conditional Application.

If a candidate has already submitted the Initial Educator Application, but meets the requirements for
the Conditional Certificate, the candidate should be informed of the new guidance. University
certification officers (UCOs) should add a comment in the university sign-off system and email the
sign-off form to certification@state.sd.us. It will then be uploaded to the candidate’s application.

Step 4: Candidates must complete the COVID-19 Conditional Application, submit the $25 licensing fee and
provide the following documents:

e Transcript reflecting completion of bachelor’s degree
e Suicide Awareness

e COVID-19 University Sign-off form

Step 5: The UCO will need to complete the online UCO Sign-off for each candidate.
e Degree Screen — verify degree has been completed

o Certificate Type — verify the certificate type the candidate should receive

e Preparation Type — select the preparation the candidate would have received if all
requirements were met

o  State-Designated Tests - Select the tests that have been passed by the candidate

e Endorsements - Select the endorsements for which the candidate has met all
requirements

e Comment — Include a comment that identifies the candidate is eligible for the one-
year Conditional Certificate

Step 6: Applications will be processed, and the candidate will receive a one-year conditional certificate with
an expiration date of June 30, 2021.

Step 7: Prior to June 30, 2021, candidates must complete the remaining requirements for program
completion.

Step 8: By June 30, 2021, candidates must apply for the five-year educator certificate using the COVID-19
Transition Application. Universities will need to sign-off on program completion.

March 30, 2020
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¥,

Whereas, Student teaching experiences have been suspended for the remainder of the spring semester in
academic year 2019-20 and test site closures will not allow educator candidates to take required tests for
certification at the current time making it so that strict compliance with the provisions of South Dakota I
administrative rules that set the timelines and requirements for the educator preparation program would prevent,
hinder, or delay necessary action to cope with this emergency in all counties of our state; and,

PRI

( 12N STATE OF SOUTH DAKOTA &2
¢ OFFICE OF THE GOVERNOR :x
%; EXECUTIVE ORDER 2020-10 s
| Whereas, An outbreak of the severe respiratory disease, COVID-19, which is caused by the person-to-person ?ﬁ
4| spread of the novel coronavirus, started in late 2019 and has currently been detected in more than 100 countries, ¢
il including the United States; and, ?
¥ 2)
/ i : ? ]
;.i' Whereas, The World Health Organization and the Centers for Disease Control and Prevention (“CDC”) have §
K declared the COVID-19 outbreak a public health emergency and pandemic; and, 7
) 9
g’ Whereas, The CDC has issued guidance to all state and local governments and all citizens recommending N
Wl preparedness, nonessential travel, social distancing, and other mitigation strategies impacting many sectors of b
é daily life to prevent the spread and guard against the COVID-19 outbreak; and, :

/
4 !
§ Whereas, South Dakota has confirmed cases of COVID-19, making this a public health emergency posing ¢
e danger to public health and safety in all of South Dakota; and,
?5 Whereas, A state of emergency has been declared by Executive Order 2020-04 on March 13, 2020 and 61
currently exists within the State of South Dakota until its expiration on April 12, 2020, unless sooner terminated p
| or extended; and, é
g Whereas, Strict compliance with the provision of South Dakota administrative rule that limits or restricts the ?
| ability of community support providers to accommodate participants in residential homes would prevent, 3
% hinder, or delay necessary action to cope with this emergency in all counties of our state; and, ?
-* :
s })
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Whereas, There is an oversupply of fuel meeting winter season volatility standards because of travel
restrictions and such an unusual oversupply prevents the distribution of season-appropriate fuel resulting in
limited fuel supplies to South Dakota consumers making it so that strict compliance with the provision of South
Dakota administrative rule governing distribution of petroleum products meeting winter season volatility

ri| standards would prevent, hinder, or delay necessary action to coping with this emergency in all counties of our

)| state:
Y

S e S )

¢ NOW, THEREFORE, I, KRISTI NOEM, Governor of the State of South Dakota, by the authority vested in
\|me by the Constitution and the Laws of this State, including but not limited to SDCL 34-48A-5(4), do hereby

s order and direct the following:

a Section 1 Group Homes: I temporarily suspend the regulatory provisions of ARSD 46:11:06:04, which limit
¢ the number of participants in a group home.

? Section 2 Bedroom Capacity: I temporarily suspend the regulatory provisions of ARSD 46:11:06:06, which
limit the bedroom capacity for the residential homes constructed or leased by home and community-based
Alproviders.
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: Section 3 Educator Preparedness: I temporarily suspend the regulatory provisions of ARSD 24:53:04:02, :‘
il 24:53:06:03, and 24:28:06:03 (4) governing educator preparation, field experiences, and applications for I
7| teaching certificates for the duration of this declared state of emergency. )
X y
J| Section 4 Conditional Teaching Certificate: I temporarily suspend the regulatory provision of ARSD ¢
il 24:28:03:01 so that if a conditional sign-off is given by an educator preparation program related to this Order, a [}
\ P y
?; recipient of the conditional certificate will have one year to meet all preparation requirements. A recipient must ‘
| receive sign-off from the educator preparation program to receive a five-year initial certificate for teacher fl
\J| certification. The one-year certificate will cost $25. ?
) : 9
ti| Section 5 Petroleum Products: I temporarily suspend the regulatory provision of ARSD 20:15:06:01 to allow §
02 ASTM Class D-4 / E-5 fuels (winter season) to be sold and distributed in South Dakota after March 30, 2020, :
Wl until May 31, 2020. .\~
] b
? BE IT FURTHER ORDERED, This Executive Order shall be in effect immediately and shall continue for the :
*.j duration of the state of emergency declared by Executive Order 2020-04, unless sooner terminated or extended. {X
f; Dated in Pierre, South Dakota this 26th day of March, 2020. %
; :;
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(s\ south dakota Date Received by SD DOE:
\7 DEPARTMENT OF EDUCATION Form COVID-19 (03-2020)

Learning. Leadership. Service.

Office of Educator Certification COVID-19 University Sign-off Form
Type all information or use blue or black ink.

Part 1 — To be completed by the Applicant.
Send this form to the education department at the university in which you completed your education program.

Last 4 digits of SSN Telephone Number Date of Birth

Last Name First Name Maiden/Previous Last Name

Email Address

Part 2 & 3 — To be completed by the university authorized official/certification officer.

Candidate has not completed the minimum student teaching requirement because of COVID-19 JYes [ No

Candidate has not completed the pedagogy test requirement because of COVID-19 JYes [INo

Part 3 — Verification by the university authorized official.
Email completed form to cerification@state.sd.us

Print Name of Authorized Official Print Title of Authorized Official

Telephone (including area code) Email Address

Name of Institution City State
Authorized Official Signature Date

Save the completed form as a PDF and Email to certification@state.sd.us
OR Mail to: Department of Education, Certification Office, 800 Governors Drive, Pierre, SD 57501

COVID-19 University Sign-off Form (03-2020)
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School of Education

College of Education and Behavioral Sciences

Eight Annual Performance Measures:

EPP Performance

[bookmark: _GoBack]Fall 2019 – Spring 2020

Eight Annual Reporting Measures – EPP Performance



		Performance Measures

		EPP Performance



		Program Impact



		1. Impact that completers’ teaching has on P-12 learning and development



		Completers’ Impact on P-12 Learning (STARS data) p. 3



		2. Indicators of teaching effectiveness





		PPAT: Analysis of Data p. 5



		3. Results of Employer surveys

		Employer survey – EPP Prepared in-Service Teachers (3 year rotation)





		4. Results of Completer surveys

		Exit survey – BS ED Completers – 2019-20 p. 6





		Program Outcome and Consumer Information



		1. Graduation rates from preparation programs



		Graduation Rate: 98.3%



		2. Ability of completers to meet licensing (certification) and any additional state requirements.

		100% alignment between graduation requirements and licensing (certification) requirements.



		3. Ability of completers to be hired in education positions for which they were prepared (hiring rates).

		Spring 2019-20: 100%



		4. Student loan default rates and other consumer information.



		Loan default rate (university): 8.2%










Completer’s Impact on P-12 Student Learning and Development (4.1): STARS data



		Student / Teacher Accountability and Reporting System



		2018-19 Academic Year

		English Language Arts

		Math



		

		State

		District 1

		District 2

		State

		District 1

		District 2



		% of Students Demonstrating Proficiency

		53.51

		59.11

		48.12

		44.31

		47.21

		35.75



		% of Students Demonstrating Growth

		55.93

		60.36

		59.22

		51.02

		50.65

		50.10





    *  Due to COVID-19 2019-2020 data are not available. These are previous year data.



		Student / Teacher Accountability and Reporting System



		College and Career Readiness 2019-2020 Academic Year:

Average ACT scores (out of 36)



		State ACT Benchmarks

		District 1

		District 2



		English > 18

		

		



		Math > 20

		

		



		Average ACT 

		26

		25



		               Math

		25

		25



		               Reading

		27

		26



		               English

		25

		23



		               Science

		26

		24





   

 

		College and Career Readiness Measure  SD DOE Report Card Information



		

		District 1

		District 2



		Course Work Readiness

		93%

		76%



		Assessment Readiness

		83%

		62%



		College and Career Readiness

		78%

		54%





     Calculation of Course Work and College and Career Readiness Scores           [image: https://sdschools.sd.gov/Nimble/asp/Images/ReportCard/2019-20/ccr_d_table4.png]




Completer’s Teaching Effectiveness (4.2): PPAT



		Factor

		Year

		Number of Students

		Total Points Possible

		Mean

		Standard Deviation



		Total Task 1 Score

		2019-2020

		115

		68

		62.52

		3.61



		Total Task 2 Score

		

		

		12

		9.06

		1.33



		Total Task 3 Score

		

		

		16

		11.88

		1.83



		Total Task 4 Score

		

		

		32

		23.46

		3.72



		Total Tasks 2, 3, 4 Score

		

		

		60

		44.39

		5.02










Satisfaction of Completers (4.4 / A4.2): Completer Exit Survey

		Completer Survey Results 2019-2020

Reported as percentage

N= 121



		Item

		

		NA

1-3

lowest

		4

		5



		1

		The teacher demonstrates understanding of the fundamental concepts, tools of inquiry, and structures of the content she or he teaches.

		6

		37

		78



		2

		The teacher demonstrates understanding of how students develop and learn and designs instruction that promotes their mental, social, and personal development.

		5

		37

		79



		3

		The teacher uses research on pedagogy to create meaningful learning experiences.

		9

		34

		78



		4

		The teacher respects all students and appreciates students from diverse cultural backgrounds and those with exceptionalities.

		3

		8

		109



		5

		The teacher creates instruction designed for students from diverse cultural backgrounds and those with exceptionalities.

		10

		28

		83



		6

		The teacher uses a variety of instructional strategies to promote students’ critical thinking, problem solving, and performance skills.

		5

		28

		88



		7

		The teacher integrates technology to enhance students’ learning.

		12

		28

		81



		8

		The teacher establishes a safe and positive classroom climate.

		3

		9

		108



		9

		The teacher demonstrates understanding of motivation and behavior to create a classroom environment that encourages active learning and self-motivation.

		2

		30

		89



		10

		The teacher uses effective verbal, non-verbal, and media communication techniques in the classroom.

		8

		28

		85



		11

		The teacher plans instruction effectively based upon knowledge of subject matter, students, community, and curriculum frameworks, including state and national standards.

		7

		28

		86



		12

		The teacher demonstrates understanding of assessment strategies to ensure students’ intellectual, social, and physical development.

		10

		33

		78



		13

		The teacher reflects upon and evaluates instructional practices to support student learning.

		3

		35

		83



		14

		The teacher continually seeks opportunities for professional growth and development.

		5

		23

		92



		15

		The teacher communicates and interacts positively with parents/guardians, colleagues, and the community.

		4

		27

		90



		16

		The teacher demonstrates understanding of the legal and ethical responsibilities of the teaching profession.

		3

		20

		98





 




Final Appraisal Data Aggregate Clinical Educator

N= 148

% Distinguished or Proficient by Clinical Educator

		inTASC1a

		96



		inTASC1b

		94



		inTASC2

		95



		inTASC3a

		90



		inTASC3b

		94



		inTASC3c

		87



		inTASC4

		94



		inTASC5a

		93



		inTASC5b

		96



		inTASC6a

		90



		inTASC6b

		90



		inTASC7a

		93



		inTASC7b

		93



		inTASC7c

		92



		inTASC8a

		90



		inTASC8b

		90



		inTASC8c

		93



		inTASC9a

		97



		inTASC9b

		97



		inTASC10a

		93



		inTASC10b

		93



		EPP minimum acceptable rate 80%







Number of students with Basic

0    =    117

1 to 3   =   16

4 to 6   =   7

Above or =7    = 8







7
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‘Assessment Readiness for College or Career

‘Coursework Readiness for College or Career*

‘Student must meet 1 readiness indicator

‘Student must meet 1 readiness indicator

College English Readiness- meet 1 of 3options:
1. State Assessment-ELA (Level 3 or 4)
2. ACT English (sub-score 18)
3. Accuplacer-Sentence Skills (ore86-120)
4. Accuplacer NextGen*Witing (score.
263+)
College Math Readiness- meet 1 of 3options:
1. State Assessment-Math (Level 3 or 4)
2. ACT Math (sub-score 20)
3. Accuplacer-Algebra (score 76-120) Or

CTE Concentrator
2 credits within 1 career cluster

Dual credit
¥ 1.course completed with a C or higher

4 Accuplacer NextGen-Quantitative.
Reasoning, Algebra & Statistics (score
255-300)

Career English and Math Readiness- earn silver
or higher
' National Career Readiness Certificate

‘Advanced Placement exam
¥ 1 course completed with an exam score of 3 or.
higher

= rogress towords post-high school credentils i labeled as “Coursework Readiness for College or Career” in
this toble. NextGen i the new Accuplacer assessment n 2018-15.
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Black Hills State University

Advanced Level Programs Phase In Plans
Phase-In Plan for Data Storage and Management

Relationship to Standard/Component

CAEP Standard
Component
Addressed in Plan

A.1.1 Candidates for advanced preparation demonstrate their proficiencies to
understand and apply knowledge and skills appropriate to their professional
field of specialization so that learning and development opportunities for all P-
12 are enhanced.

A.3.2 The provider sets admissions requirements for academic achievement,
including CAEP minimum criteria, the state’s minimum criteria, or graduate
school minimum criteria, whichever is highest, and gathers data to monitor
candidates from admission to completion. The provider determines additional
criteria intended to ensure that candidates have, or develop, abilities to
complete the program successfully and arranges appropriate support and
counseling for candidates who fall behind.

Objective

BHSU School of Education, M.Ed. in Reading, will demonstrate continuous
improvement in record-keeping, data storage, and management by adopting a
platform in which to house and organize data from key assessments. A new
platform for record-keeping, storage, and management will facilitate improved
tracking of candidate proficiencies and skills and monitor and support
candidates from admission to completion.

Description and
Process of
Implementing
Data Storage
System

We search available options, discuss options with BOR institutions, evaluate
the strengths and limitations of each platform with regard to program needs,
check on possibilities of piloting a platform, adopting and training.

Timelines and
Strategies for
Implementing
Data Storage

--Summer 2021
e Identify a platform/ program for data storage
e Begin training graduate faculty

System

Resources and

Personnel The following are responsible for the implementation of this plan:
Responsible e COEBS Dean’s Office

e School of Education Department Chair

Assurance of
Quality

Evaluation of strengths and limitations of several platforms will be considered
before selection of a platform for purchase.






Black Hills State University

Advanced Level Programs Phase In Plans

Phase-In Plan for Performance Proficiency Analytic Rubric Development

Relationship to Standard/Component

CAEP Standard
Component
Addressed in Plan

A.1.1 Candidates for advanced preparation demonstrate their proficiencies
to understand and apply knowledge and skills appropriate to their
professional field of specialization so that learning and development
opportunities for all P-12 are enhanced.

A.3.3 The provider creates criteria for program progression and uses
disaggregated data to monitor candidates’ advancement from
admissions through completion

Objective

Creation of Analytic Rubrics to evaluate candidate proficiencies on key course
embedded assessments, performance in clinical experiences, professional
dispositions, and pre-/post-/self-assessment essay task.

BHSU School of Education, M.Ed. in Reading, will demonstrate improvement in
generating data to 1. monitor and assess candidate proficiencies in the
application of knowledge, execution of instructional, assessment, and
leadership skills of the reading specialist, and demonstration of professional
dispositions appropriate to the field; and 2. provide information important for
on-going program evaluation and modification in order to maintain quality.
The program will engage in a process of assessment instrument improvement
/ construction; specifically analytic rubrics to be used to evaluate candidate
proficiency on course embedded assessments and clinical experiences, and
admissions essay task for pre-, post-, and self-assessment.

Description of
Process for
Instrument
Design

For key course embedded assessments, clinical experiences performance
assessments, professional disposition assessments, and pre- /post- essay task:
e Determine Performance Criteria
o Sources in addition to Program Faculty brainstorming and
discussion: Practicing professionals whose expertise provides
knowledge of the skill set needed in the profession;
Professional organizations that define requisite skills for
certification; Certification exams (may reveal areas with the
greatest importance in the profession); Academicians at other
institutions; Academic literature search.
o Essentially, this “reflection” process calls for extensive input
and discussion.
e Set Performance Levels
o Identify type of scores to assign
o Determine number of levels
o Develop scaling / descriptive labels
e Write Performance Descriptors for Each Level
o Write statements of expectations for each performance level
for every criteria (specific and measurable, parallel language
across criteria)
e Clarifying of the Analytic Rubric






o Identify Anchor products, artifacts, etc. for use as exemplars

o Evaluate: 1) Are the scoring categories well defined? 2) Are the
differences between the score categories clear? And 3) Would
two independent raters arrive at the same score for a given
response based on the scoring rubric?

e Seek Outside Review and Feedback
Consider the effectiveness of the rubric:

o Grade sample project (product)

o Solicit review and feedback from: faculty, candidates,
teachers, reading specialists, other persons with expertise in
the field

e Revise Analytic Rubric as Needed

Timelines and
Strategies for
Instrument
Design

Analytic Rubric Construction
--Fall 2021

Analytic Rubric Specification and Clarification
--Fall 2022

Analytic Rubric Review and Revision
--Fall 2023

Analytic Rubric Ready for Use for Assessment of Proficiencies
--Fall 2024

At this point, instrumentation (analytic rubrics) will be in full use with three
cycles of data on candidate proficiencies to understand and apply knowledge
and fulfill roles and demonstrate skills appropriate to their professional field.

Based on the timeline above, new data will become available for analysis at
different points between our February 2021 Advanced Self-Study Submission
and the completion of our Phase-in Plan.

Resources and
Personnel
Responsible

The following College of Education faculty and staff are responsible for the
implementation of this plan:
e Program Coordinator and Faculty of the M.Ed. Reading:

--Dr. Denice Turner, ELA, M.Ed. Coordinator

--Dr. Jarrett Moore, Graduate Research

--Dr. Ryan Amys, Secondary Ed, Director Project Second

--Dr. Faye LaDuke Pelster, Reading

--Dr. Brian Eberhard, Social Sciences, MSCI Director

--Dr. Rich Carriveau, Reading

e CAEP Committee Chair
e Assessment Committee Chair

Assurance of
Data Quality

Steps to Assure Validity and Reliability of Analytic Rubrics Constructed

Validity






Content 1. Do the evaluation criteria address any extraneous content? 2. Do
the evaluation criteria of the scoring rubric address all aspects of the intended
content? 3. Is there any content addressed in the task that should be
evaluated through the rubric, but is not?

Construct 1. Are all of the important facets of the intended construct
evaluated through the scoring criteria? 2. Is any of the evaluation criteria
irrelevant to the construct of interest?

Criterion 1. How do the scoring criteria reflect competencies that would
suggest success on future or related performances? 2. What are the important
components of the future or related performance that may be evaluated
through the use of the assessment instrument? 3. How do the scoring criteria
measure the important components of the future or related performance? 4.
Are there any facets of the future or related performance that are not
reflected in the scoring criteria?

In addition, use of Lawshe’s Content Validity Equation which essentially serves
as an index of the communality or overlap between (a) performance on the
evaluation instrument (analytic rubric) and (b) ability to function in the defined
job performance domain. Rubric criteria to panel of 5 reading specialists:
Provide directions for the evaluation of each criteria. Coefficient calculated.

Reliability

Interrater Agreement

Use of rubric training sessions: All users of the rubrics established will be
formally trained in its use initially; they will be trained on the meaning and
intent of each criteria; calibrated to master criteria for assigning performance
ratings (levels) through use of anchor products and practice scoring sessions,
training will continue until higher than 90% interrater agreement is
established, and users will periodically be formally checked for maintenance of
calibration. Cohen’s Kappa estimate of accuracy will be the coefficient used to
measure interrater agreement initially and at check-ins.

Intrarater Agreement

Scoring procedures will be documented and reviewed with faculty; training
provided to faculty on factors that could interfere or unduly influence coding.
Rubric users will be expected to revisit scoring criteria prior to evaluations.

Steps for Data Use for Continuous Improvement

College of Education program faculty hold semi-annual work sessions in which
they analyze program data. Each time program faculty meet to analyze data,
the group will complete a Data Analysis Record form in which they note the






specific data examined and interpretations that were identified during their
meeting.

Every fall, Faculty will analyze Standard 1 data as described above. Then, early
in the spring semester, faculty will analyze signature assessment data. Based
on interpretations of analyzed rubric data and signature assessment data,
identified members of the program faculty will write an annual report in which
they identify program strengths, trends, opportunities for improvement.
Program faculty will develop actionable goals for the upcoming academic year
based on the strengths, trends, and opportunities for improvement identified.
Goals will be included in the annual report, as well. This year-long procedure
will be on-going so that the College of Education can continuously work
toward improving its programs in a manner that is informed by evidence.






Black Hills State University

Advanced Level Programs Phase In Plans

Phase-In Plan for Program Preparation Satisfaction Survey Development

Relationship to Standard/Component

CAEP Standard
Component
Addressed in
Plan

Standard 4: Satisfaction with Preparation The provider documents the
satisfaction of its completers from advanced preparation programs and their
employers with the relevance and effectiveness of their preparation.

Standard 2: Clinical Partnerships and Practice; Partnerships for Clinical
Preparation A2.1 Partners co-construct mutually beneficial P-12 school and
community arrangements, including technology-based collaborations, for
clinical preparation and share responsibility for continuous improvement of
advanced program candidate preparation. Partnerships for clinical preparation
can follow a range of forms, participants, and functions. They establish
mutually agreeable expectations for advanced program candidate entry,
preparation, and exit; ensure that theory and practice are linked; maintain
coherence across clinical and academic components of preparation; and share
accountability for advanced program candidate outcomes.

Objective

Data regarding the satisfaction of completers, employers, and other program
partners or constituents can provide important, highly relevant information for
analyzing the outcomes and consequences of program preparation courses
and experiences, completer persistence, employment milestones, career
orientation and paths of progress that can facilitate program evaluation,
planning, and adaptations, adjustments, or revisions. However, current
surveys are in need of revision to improve the quality and usefulness of data
provided. This plan outlines the process and steps for review and
reconstruction of a Program Preparation Satisfaction Survey that can be
administered to completers, alumni, employees, and other relevant program
partners.

Description of
Process for
Instrument
Design

Administration and Purpose

The purpose of this phase-in plan is to align the current instrument with the
CAEP Evaluation Framework for EPP-Created Assessments survey specific
indicators. The assessment rubric is the basis for the process to ensure that
the survey reaches level 3 or above for the administration and purpose,
content, and data quality. Within the phase-in plan is the intent to develop
methods to ensure a high response rate. Administration of the survey for each
group of intended respondents will be annual at exit and on a 3-year rotation
for alumni and employers.

Content






The survey requires detailed review and reconstruction to ensure queries and
indicators are properly constructed. Alignment with professional standards will
also be reviewed and revised. This alignment is important to ensure that rating
choices are reflective of observable and measurable performance or behavior
directly related to effective work as a reading specialist.

Goals for redevelopment of the instrument include clear delineation of
alignment with ILA Standards and establishing validity and reliability. Each
item of the Education Survey will be mirrored on Employer and Completer
Surveys as a method of examining relationships between responses and
determining EPP needs for continuous improvement. While questions will be
the same, survey instructions and context will be tailored to the audience.

Data

The survey plan details the use of Lawshe’s Content Validity Ratio and
methodology to establish instrument validity. Validity of interpretations will be
solid since each of the assessments occurs in the daily educational
environment of the P-12 teachers. Concerns with validity of interpretations are
minimized with extensive assessor training for use of the assessments and
review of interpretations by the assessment committee, and EPP and school
partners. Results will be shared and discussed with SOE faculty and EPP
partners for the purpose of program guidance and enhancement.

Timelines and
Strategies for
Instrument
Design

Fall 2020

Establish Survey Development team: Pl will establish and lead a team of 1 EPP
faculty, 1 program faculty, and 2 K-12 faculty/administration.

Establish research timeline: Survey team discuss and establish a timeline for
meetings and expectations to ensure completion.

Item determination: Review existing items for 1) CAEP EVALUATION
FRAMEWORK FOR EPP-CREATED ASSESSMENTS - Survey; 2) structure and
content (e.g. clarity v vagueness, singular vs compound, performance/concrete
vs behavioral/theoretical, etc); 3) alignment with Professional Standards.

Spring 2021 (Amended timeline: Due to COVID revisited with IRB for virtual
data collection in place of face-to-face data collection. All other deadlines
pushed back a year).

Establish Survey content validity using CVR as per Lawshe (reference list):
Survey items to panel for content validity and later reliability: Determine panel
of 5 experts (Employer — principals, Alumni — graduates 1-3 years employed
with above basic performance evaluations, Graduate — semester, inclusive of
elementary, secondary, and K-12 content areas). Provide Survey items and
directions for the evaluation of each item. Return time is 30 days.






Progress check and creation of communications Contact all panel members
who have not submitted responses reminding of the due date. If needed, bring
in an alternate.

Data collected: All data is collected and recorded

CVR determined: Assessment test and measurement expert analyzes data for
the following parameters: CVR minimum of 1.00 and p=.05

Final determination and discussion to take to faculty: Survey team meets,
including assessment T and M expert and assessment coordinator and
determines conclusions and final Survey inclusions.

SOE input and vote: Information shared with all faculty for review, schedule
discussion times and vote.

Spring 2022

Survey Administration Survey administration will occur: Employer: each 3rd
year starting on an even fall, Alumni: each 3rd year starting on an odd fall,
Graduate: each semester

Resources and
Personnel
Responsible

The following College of Education faculty and staff are responsible for the
implementation of this plan:

Program Coordinator and Faculty of the M.Ed. Reading:
--Dr. Denice Turner, ELA, M.Ed. Coordinator
--Dr. Jarrett Moore, Graduate Research
--Dr. Ryan Amys, Secondary Ed, Director Project Second
--Dr. Faye LaDuke Pelster, Reading
--Dr. Brian Eberhard, Social Sciences, MSCI Director
--Dr. Rich Carriveau, Reading

e CAEP Committee Chair

e Assessment Committee Chair
Capital: SOE Operating Budget

Technology: EPP Website

Assurance of
Data Quality

Annual assessment reports by the SOE Assessment Committee, written and
verbal, will include summary of FA in aggregate for EPP and each program
disaggregated.

Assessment retreat for discipline and EPP review and discussion






Reports to be available through the Assessment Coordinator and Committee






Black Hills State University

Advanced Level Programs Phase In Plans
Phase-In Plan for Revised Admissions Essay and Scoring Tool

Relationship to Standard/Component

CAEP Standard A.3.3 Evidence Required for this Component The provider creates criteria
Component for program progression and uses disaggregated data to monitor
Addressed in Plan | cqndidates’ advancement from admissions through completion

BHSU School of Education, M.Ed. in Reading, will demonstrate continuous
improvement in monitoring and supporting candidates from admission to
completion by revising current admissions essay task and scoring criteria to 1.
More strategically address program goals and performance criteria and, 2.
Objective Provide an opportunity for candidate self-assessment in relationship to those
goals, 3. Ensure that the task instrument developed will be authentic and
detailed, and, 4. Create an analytic rubric for scoring candidate responses,
thereby providing more valid and reliable disaggregated data regarding
candidate progress from admission to completion.

Description of

Process for e Determine purposes and parameters for authentic essay response
Instrument ¢ Identify key knowledge and skills to be demonstrated by the essay
Design response.

e Develop a task for the essay response that is, 1. Open-ended, 2.
Authentic to the role of a reading specialist, and, 3, Formative in
nature, capable of allowing for more sophisticated responses as
candidates progress through the program.

e Follow protocol for developing the scoring rubric (Plan A.1.1:
Determine performance criteria, performance levels, performance
descriptors, rubric construction, rubric specification and clarification,
rubric review and revision.)

Timelines and

Strategies for --Fall 2022

Collecting Data e Identify purposes and parameters of essay task

e Identify knowledge and skills to be measured by the essay task.

e |dentify what serves as an indicator of knowledge/ skills.

e Develop a task that would provide an authentic demonstration of
knowledge/ skills

e Design draft of the task

--Fall 2023
e Finalize task (essay prompt)
e Rubric (developed in Plan A.1.1. ) should be at the review and revision
stage and ready for use in practice scoring sessions.






e Revise task and scoring tool as needed

--Fall 2024
e Integrate into existing admissions protocol
e Evaluate first cycle of data

--Fall 2025
e Evaluate second cycle of data

--Fall 2026
e Integrate candidate self-assessment with 2023 cohort
e Collect and evaluate third cycle of candidate admissions essays
e At this point, our system will be fully operational with three cycles of
data on admissions essay

Resources and
Personnel
Responsible

The following College of Education faculty and staff are responsible for the
implementation of this plan:
e Program Coordinator and Faculty of the M.Ed. Reading:
--Dr. Denice Turner, ELA, M.Ed. Coordinator
--Dr. Jarrett Moore, Graduate Research
--Dr. Ryan Amys, Secondary Ed, Director Project Second
--Dr. Faye LaDuke Pelster, Reading
--Dr. Brian Eberhard, Social Sciences, MSCI Director
--Dr. Rich Carriveau, Reading
--Dr. Louise Yoho, MAT Coordinator

e Dr. Rich Loose, Director of Institutional Research
e Jodi Gabriel, Graduate Admissions

e BHSUIITS

e Assessment Coordinator

e CAEP Coordinator

Assurance of
Data Quality

Steps to ensure validity of the task

As validity for the task rests in its authenticity, we will make sure that the task
is one relevant to the job and that meets the performance expectations of a
reading specialist.

Steps to ensure validity and reliability of the rubric

Validity

Content 1. Do the evaluation criteria address any extraneous content? 2. Do
the evaluation criteria of the scoring rubric address all aspects of the intended
content? 3. Is there any content addressed in the task that should be
evaluated through the rubric, but is not?






Construct 1. Are all of the important facets of the intended construct
evaluated through the scoring criteria? 2. Is any of the evaluation criteria
irrelevant to the construct of interest?

Criterion 1. How do the scoring criteria reflect competencies that would
suggest success on future or related performances? 2. What are the important
components of the future or related performance that may be evaluated
through the use of the assessment instrument? 3. How do the scoring criteria
measure the important components of the future or related performance? 4.
Are there any facets of the future or related performance that are not
reflected in the scoring criteria?

In addition, use of Lawshe’s Content Validity Equation which essentially serves
as an index of the communality or overlap between (a) performance on the
evaluation instrument (analytic rubric) and (b) ability to function in the defined
job performance domain.

Reliability

Interrater Agreement

Use of rubric training sessions: All users of the rubrics established will be
formally trained in its use initially; they will be trained on the meaning and
intent of each criteria; calibrated to master criteria for assigning performance
ratings (levels) through use of anchor products and practice scoring sessions,
training will continue until higher than 90% interrater agreement is
established, and users will periodically be formally checked for maintenance of
calibration. Cohen’s Kappa estimate of accuracy will be the coefficient used to
measure interrater agreement initially and at check-ins.

Intrarater Agreement

Scoring procedures will be documented and training provided on factors that
could interfere or unduly influence coding. Rubric users will be expected to
revisit scoring criteria prior to evaluations.

Steps for Data Use for Continuous Improvement

College of Education program faculty hold semi-annual work sessions in which
they analyze program data. Each time program faculty meet to analyze data,
the group will complete a Data Analysis Record form in which they note the
specific data examined and interpretations that were identified during their
meeting.

Every fall, Faculty will analyze Standard 1 data as described above. Then, early
in the spring semester, faculty will analyze signature assessment data. Based
on interpretations of analyzed rubric data and signature assessment data,
identified members of the program faculty will write an annual report in which






they identify program strengths, trends, opportunities for improvement.
Program faculty will develop actionable goals for the upcoming academic year
based on the strengths, trends, and opportunities for improvement identified.
Goals will be included in the annual report, as well. This year-long procedure
will be on-going so that the College of Education can continuously work
toward improving its programs in a manner that is informed by evidence.
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Any change that means the EPP no longer satisfies accreditation standards or requirements:
3.6 Change in regional accreditation status

3.7 Change in state program approval

Section 4. Display of Annual Reporting Measures.
Annual Reporting Measures (CAEP Component 5.4 | A.5.4)
Impact Measures (CAEP Standard 4) Outcome Measures

1. Impact on P-12 learning and development

(Component 4.1) 5. Graduation Rates (initial & advanced levels)

6. Ability of completers to meet licensing

2. Indicators of teaching effectiveness (certification) and any additional state

(Component 4.2) requirements; Title II (initial & advanced
levels)

3. Satisfaction of employers and employment | 7. Ability of completers to be hired in

milestones education positions for which they have

(Component 4.3 | A.4.1) prepared (initial & advanced levels)

8. Student loan default rates and other
consumer information (initial & advanced
levels)

4.1 Provide a link or links that demonstrate data relevant to each of the Annual Reporting Measures are public-friendly

and prominently displayed on the educator preparation provider's website.
—1

4, Satisfaction of completers
(Component 4.4 | A.4.2)

https://www.bhsu.edu/Academics/The-Colleges/College-of-Education-and-Behavioral-

Link: Sciences/School-of-Education/Accreditation

Description of data Accreditation Home Page w Accreditation/Standards and Report/Reviewed and Accredited
accessible via link: Programs tabs

Tag the Annual Reporting Measure(s) represented in the link above to the appropriate preparation level(s) (initial
and/or advanced, as offered by the EPP) and corresponding measure number.

Level \ Annual Reporting Measure 1. | 2. | 3. | 4. |5.|6. | 7. | 8.
Initial-Licensure Programs
Advanced-Level Programs -

4.2 Summarize data and trends from the data linked above, reflecting on the prompts below.

What has the provider learned from reviewing its Annual Reporting Measures over the past
three years?
Discuss any emerging, long-term, expected, or unexpected trends? Discuss any
programmatic/provider-wide changes being planned as a result of these data?
Are benchmarks available for comparison?
Are measures widely shared? How? With whom?

The EPP at Black Hills State University has developed strategies to gather multiple measures of Completer Impact on P-12
Learning and Development and Teacher Effectiveness. Due to South Dakota Codified Law 13-42-70, a law ensuring privacy
protection for P-12 students and teachers in SD, the State DOE limits data release to the EPP. The law prohibits sharing school
and district evaluation data of P-12 students or teachers that is disaggregated further than grade level. Therefore, it was necessary
for the EPP to create a unique process for direct and indirect data collection to assess program and completer impact on P-12
learning and development.

In this report, the EPP presents data regarding program impact from: 2) PPAT (indicators of teaching effectiveness); and 4)
Completer Exit Survey results (satisfaction of completers). 3) Employer Satisfaction Surveys are administered on a 3-year cycle
and the period of this report was off cycle so there are no data for inclusion this reporting year. Typically, we report 1) proficiency
and growth for P-12 learning and development data (impact of P-12 learning and development) from South Dakota Department of
Education Student Teacher Accountability and Reporting System (STARS, aggregate data); however, these data are not available
for the reporting period due to COVID-19.



PROGRAM IMPACT

Impact that Completers’ teaching has on P-12 learning and development: South Dakota Department of Education Student Teacher
Accountability and Reporting System

To measure program impact and teacher-effectiveness of EPP-prepared in-service teachers on P-12 learning and development,
the EPP uses STARS data from two districts in the area with high percentage of BHSU graduate hires. STARS provides a variety
of academic and demographic data through a centralized system that disaggregates student data to grade; although, only
aggregate proficiency data are reported due to privacy laws as stated above.

Typically, STARS proficiency and growth data are reported for Math, English Language Arts (ELA), and Science. Combining
proficiency with growth data annually and across time provides a more complete picture of impact when integrated with
benchmarks of State averages and ranges. Together, measures of performance and growth provide information for both impact on
learners and teacher effectiveness. However, this report period, “Due to the COVID-19 pandemic, state assessments were not
administered and therefore data for student performance, student progress and school environment are not available for the 2019-
2020 school year. Based upon South Dakota's waiver approved by U.S. Department of Education, the overall score was not
calculated for schools for the 2019-2020 report cards, and the school support status is based upon school performance results
from the 2018-2019 academic year.”

Students take the annual state assessments for English language arts and mathematics in grades 3-8 and 11, and science in
grades 5, 8, and 11. These tests measure proficiency on the concepts and skills taught in the classroom and whether students met
the state's grade-level expectations in each subject. No Data for 2019-2020 Due to COVID-19.

The Student Progress measure shows the progress students have made on the state assessments for English language arts and
mathematics since the prior school year. It illustrates whether students are learning and improving. No Data for 2019-2020 Due to
COVID-19.

The College and Career Readiness measure describes the percentage of students who are fully prepared for postsecondary
education and the workforce. Coursework Readiness 93% and 76%; Assessment Readiness 83% and 62%; College and Career
Readiness 78% and 54% respectively for the two districts.

Document attached

Indicators of Teaching Effectiveness: Praxis Performance Assessment for Teachers (PPAT)

Data available from the Praxis Performance Assessment for Teachers (PPAT) are used as indicators of teaching effectiveness.
The PPAT is designed to evaluate student teachers’ readiness for entry-level teaching positions across all grade levels and areas
of instruction. The PPAT consists of an ongoing, formative evaluation of candidates’ knowledge of students and the learning
environment; and includes three summative tasks on which candidates demonstrate their ability to assess and collect data, design
instruction, and implement and analyze their instructional lessons.

Candidates' PPAT scores were well above the passing score for the state of South Dakota (35). On average, we noted that our
candidates had relatively lower scores on the design of instruction (task 3), and implementation and analysis of instruction (task 4)
than on the initial and second tasks, with a wider range of variability in scores on the latter step. However, overall, their scores
reflect the propensity for effective teaching as candidates reach the conclusion of their educational program.

Document attached

Satisfaction of Completers: Completer Exit Surveys (Completers’ Perceptions of Preparedness)

Another component to measuring EPP impact is the perception by candidates of their preparedness for the teaching profession.
Indirect measures of perceptions of program preparation include graduate, alumni, and employer surveys and advisory council
input. The EPP currently administers surveys directly aligned with the INTASC Standards which is one of the EPP foundations,
therefore surveys directly relate to the EPP curriculum. Surveys are administered to completers at the SOE graduation exit
seminar. The same survey question content, with audience variations, is administered to employers (principals) and alumni on
three year cycles; this report period is off cycle for these respondents.

In general, most candidates appear satisfied with the preparation received in their programs, with the overwhelming majority rating
their satisfaction at the highest levels for all elements of the survey.
Document attached

OUTCOME MEASURES / CONSUMER INFORMATION

The measures of program outcome and consumer information include 1) graduation rates from preparation programs; 2) ability of
completers to meet licensing (certification), and any additional state requirements; 3) ability of completers to be hired in education
positions for which they are prepared; and 4) student loan default rates and other consumer information.

All education program completers meet or exceed licensing requirements due to EPP integration of SD DOE certification
requirements within curriculum, policy, and graduation requirements. Policy and graduation requirements are inclusive of the SD
Board of Regents mandates. This ensures that completers meet and exceed certification requirements and are fully qualified for
employment in the content area and level for which they were prepared.

Document attached

In March 2020, when the US COVID shut-down started the Field Experiences Office had candidates in student teaching
assignments (interns) remain with their clinical educators assisting them with online and remote instruction until April 30. Although
the state granted a waiver that candidates could be done at 10 weeks, our interns remained assigned for 15 weeks. Meetings



(PPAT & exit meetings) continued to be held via zoom. Another waiver that was allowed was the 1-year COVID provisional
teaching certificate (rules signed by the governor are attached) whereby students could graduate without passing the PPAT, but
then had 1-year to finish the PPAT or to take a PLT exam for initial 5-year certification.

In addition, the EPP monitors developmental progression of content, pedagogy, and dispositions to help candidates with decisions
related to admission, continuation, and graduation in the education profession. Candidates unable to meet EPP requirements are
counseled out, removed, or required to remediate prior to graduation as needed. This contributes positively to the strong
graduation rate. Preparation in each candidate’s field of interest aligning with certification and licensure requirements helps with
career placement and subsequently, the ability of the graduates to repay loans. BHSU 2017 (most recent Federal data released) 3
year aggregate default rate was 8.2% (aggregate means all BHSU students inclusive of all years and all programs university-wide;
schools or degree are not reported). The national rate was 9.7, SD 12.9, public 2-3 year 15.2 and 4 year 7.1.
https://www2.ed.gov/offices/OSFAP/defaultmanagement/cdr.html

Section 5. Areas for Improvement, Weaknesses, and/or Stipulations

Summarize EPP activities and the outcomes of those activities as they relate to correcting the areas cited in the last
Accreditation Action/Decision Report.

m: Areas for Improvement (ITP) 5 Provider Quality Assurance and Continuous Improvement

The EPP did not provide sufficient information regarding validity and reliability. (component 5.2)

In 2018, the EPP received accreditation with no stipulations, yet one area for improvement was noted. The EPP-created
Professional Disposition Assessment and satisfaction survey instrument lacked sufficient validity. The foundation for creation of
these tools was the Charlotte Danielson Framework for Teaching and INTASC Standards, yet the newly reconstructed tools were
not determined to have research-based content validity and reliability (decision was received November 15, 2018). Since that
time, the EPP has been working toward remediation of the AFI. A plan and timeline for reconstruction of the instruments and
process for determining validity and reliability were put in place in 2018. During this report period, work was interrupted in Spring
2020 due to the Covid-19 pandemic, Further delay was incurred and work halted when adjustments had to be made to the data
collection process format and a proposal for this change had to be taken back to the IRB. The EPP submitted a revised timeline
along with Advanced Program Self Study materials (March 2021).

Document attached

Section 6. Continuous Improvement
CAEP Standard 5

The provider maintains a quality assurance system comprised of valid data from multiple measures, including evidence of
candidates' and completers' positive impact on P-12 student learning and development. The provider supports continuous
improvement that is sustained and evidence-based, and that evaluates the effectiveness of its completers. The provider
uses the results of inquiry and data collection to establish priorities, enhance program elements and capacity, and test
innovations to improve completers' impact on P-12 student learning and development.

CAEP Standard 5, Component 5.3
The provider regularly and systematically assesses performance against its goals and relevant standards, tracks results
over time, tests innovations and the effects of selection criteria on subsequent progress and completion, and uses results
to improve program elements and processes.

6.1 Summarize any data-driven EPP-wide or programmatic modifications, innovations, or changes planned,
worked on, or completed in the last academic year. This is an opportunity to share targeted continuous
improvement efforts your EPP is proud of. Focus on one to three major efforts the EPP made and the
relationship among data examined, changes, and studying the results of those changes.

* Describe how the EPP regularly and systematically assessed its performance against its goals or the CAEP standards.
e What innovations or changes did the EPP implement as a result of that review?
e How are progress and results tracked? How will the EPP know the degree to which changes are improvements?

The following questions were created from the March 2016 handbook for initial-level programs sufficiency criteria for
standard 5, component 5.3 and may be helpful in cataloguing continuous improvement.

e What quality assurance system data did the provider review?

* What patterns across preparation programs (both strengths and weaknesses) did the provider identify?

e How did the provider use data/evidence for continuous improvement?

* How did the provider test innovations?

* What specific examples show that changes and program modifications can be linked back to evidence/data?

* How did the provider document explicit investigation of selection criteria used for Standard 3 in relation to
candidate progress and completion?

e How did the provider document that data-driven changes are ongoing and based on systematic assessment of
performance, and/or that innovations result in overall positive trends of improvement for EPPs, their candidates,




and P-12 students?

The following thoughts are derived from the September 2017 handbook for advanced-level programs
How was stakeholders' feedback and input sought and incorporated into the evaluation, research, and decision-making
activities?

QUALITY ASSURANCE:

The EPP is continually evolving in its approach to assuring the quality of its programs. The process by which the EPP conducts its
program review and examines outcomes has not changed significantly during this report period, but we have made strides in
identifying ways in which we can continue to improve our quality assurance mechanisms systematically. We describe these efforts
which we have invested a great deal of time and effort in during this report period.

DATA STORAGE AND MANAGEMENT PLATFORM TO ENHANCE QUALITY ASSURANCE

The EPP recently completed a self study of the advanced level program, MEd in Reading. This self study led to identification of a
few key areas for attention that we believe will provide benefits to all programs leading to initial licensure as well to the advanced
level program. We developed a phase in plan for the purchase of a platform for data storage and management. All programs will
certainly benefit from improved record keeping, easier access and management of data, and more efficient systems and tools for
analyses. The EPP will demonstrate continuous improvement in record-keeping, data storage, and management by adopting a
platform in which to house and organize data from key assessments across all programs. The new platform for record-keeping,
storage, and management will facilitate improved tracking of candidate proficiencies and skills and monitoring and supporting
candidates from admission to completion. In addition, preservation of detailed levels of data regarding candidate performances
from a wide variety of authentic course embedded assessments will provide important information back to the program about areas
of relative strengths and weaknesses.

DEVELOPMENT OF ANALYTIC RUBRICS FOR EVALUATION OF PERFORMANCE PROFICIENCY

Another outcome of the EPP’s recent advanced level program self study was the emergence of a plan for the development of
analytic rubrics for the evaluation of performance proficiency on a number of course embedded assessments. EPP programs will
demonstrate improvement in generating data to 1. monitor and assess candidate proficiencies in the application of knowledge,
execution of instructional, assessment, and leadership skills of the reading specialist, and demonstration of professional
dispositions appropriate to the field; and 2. provide information important for on-going program evaluation and modification in order
to maintain quality. The program will engage in a process of assessment instrument improvement / construction; specifically
analytic rubrics to be used to evaluate candidate proficiency on course embedded assessments and clinical experiences, and
admissions essay task for pre-, post-, and self-assessment. The plan outlines the steps by which the EPP will engage in analytic
rubric specification and clarification then analytic rubric review and revision, and have the analytic rubrics ready for use for
assessment of proficiencies within a two to three year time frame. The plan also outlines the processes which will be used to create
instrumentation that can yield reliable, valid, and actionable data.

In a related effort, an ad hoc committee was formed to examine courses and assignments in the elementary education program to
better align these with the elementary education standards (CAEP). The EPP believes this process will facilitate the identification of
course embedded assignments for which analytic rubrics can be created to provide important proficiency information back to the
program for evaluation and maintenance of quality.

CONTINUED IMPLEMENTATION OF PROGRAM REVIEW PROCESS

At the program level, the School of Education Assessment Committee reviews, analyzes, and interprets data then shares the
reports with content and EPP faculty for discussion, recommendations, and action. Benchmarks are the foundation for the annual
program reports; proprietary assessments are correlated to ETS provided National and State data while EPP created measures
have partner created minimum requirements for passing. The annual reporting process includes both program and aggregate
analyses of 7 outcomes: measures of content, certification proprietary exam, ability to plan instruction, effect on student learning,
pedagogy based instruction, professional dispositions, and clinical internship performance. Each program report provides evidence
and analysis to demonstrate CAEP SPA or State expectations. The SOE Assessment committee reviews trends across time and
programs, interpretation of benchmark comparisons, and implementation of changes deemed necessary from data analysis. The
assessment committee members initially collaborate with program coordinators across colleges for discussion and interpretation of
the data. Next, discussion expands to incorporating data from alumni, employer, and graduate surveys, and input gleaned from
partners (superintendents, principals, diverse population representatives, community content specialists, teacher fair
representatives, etc.).

We believe that we will gain even greater assurance of quality in all our programs (initial as well as advanced) with the combination

of a new data storage and management platform, the development of analytic rubrics that capture data on all features of
performance of greatest value to the programs, and the continued use of a thorough, systematic program review process

Tag the standard(s) or component(s) to which the data or changes apply.

1.2 Use of research and evidence to measure students' progress



5.2 Quality assurance system relies on measures yielding reliable, valid, and actionable data.
5.3 Results for continuous program improvement are used

Upload data results or documentation of data-driven changes.

@ Executive_Order_and_Conditional_Certification_Due_to_COVID.pdf
@a Eight_Annual_Performance_Measures_20192020_(Autosaved).docx
@ Phase_in_Plans__All_Adv(1).pdf

6.2 Would the provider be willing to share highlights, new initiatives, assessments, research, scholarship, or s
activities during a CAEP Conference or in other CAEP Communications?

@ Yes 2 No

6.3 Optional Comments

Section 8: Preparer's Authorization

Preparer's authorization. By checking the box below, | indicate that | am authorized by the EPP to complete the 2021
EPP Annual Report.

I am authorized to complete this report.

Report Preparer's Information

Name: |Carin Neitzel
Position: Assistant Professor Educational Psychology
Phone: 615 957-5872

E-mail: |[carin.neitzel@bhsu.edu

I understand that all the information that is provided to CAEP from EPPs seeking initial accreditation, continuing accreditation
or having completed the accreditation process is considered the property of CAEP and may be used for training, research and
data review. CAEP reserves the right to compile and issue data derived from accreditation documents.

CAEP Accreditation Policy
Policy 6.01 Annual Report

An EPP must submit an Annual Report to maintain accreditation or accreditation-eligibility. The report is opened for data
entry each year in January. EPPs are given 90 days from the date of system availability to complete the report.

CAEP is required to collect and apply the data from the Annual Report to:

Monitor whether the EPP continues to meet the CAEP Standards between site reviews.

Review and analyze stipulations and any AFIs submitted with evidence that they were addressed.

Monitor reports of substantive changes.

Collect headcount completer data, including for distance learning programs.

Monitor how the EPP publicly reports candidate performance data and other consumer information on its website.

AN

CAEP accreditation staff conduct annual analysis of AFIs and/or stipulations and the decisions of the Accreditation Council to
assess consistency.

Failure to submit an Annual Report will result in referral to the Accreditation Council for review. Adverse action may result.
Policy 8.05 Misleading or Incorrect Statements

The EPP is responsible for the adequacy and accuracy of all information submitted by the EPP for accreditation purposes,
including program reviews, self-study reports, formative feedback reports and addendums and site review report responses,



and information made available to prospective candidates and the public. In particular, information displayed by the EPP
pertaining to its accreditation and Title II decision, term, consumer information, or candidate performance (e.g., standardized
test results, job placement rates, and licensing examination rates) must be accurate and current.

When CAEP becomes aware that an accredited EPP has misrepresented any action taken by CAEP with respect to the EPP
and/or its accreditation, or uses accreditation reports or materials in a false or misleading manner, the EPP will be contacted
and directed to issue a corrective communication. Failure to correct misleading or inaccurate statements can lead to adverse
action.

Acknowledge



